
Feedback and Assessment Policy 

September 2024 

 
 

 
  

  

The Spencer Academies Trust has delegated Full 

responsibility to the Local Governing Body (LGB) 

of Wyndham Spencer Academy for this Policy.  

 

It is the LGB’s responsibility to ensure this Policy 

is implemented and reviewed in accordance with 

statutory and legislative arrangements.  

 

The Spencer Academies Trust may, on an annual, 

basis undertake audits to confirm that appropriate 

arrangements are maintained by the Academy. 



 

Introduction 
 
The purpose of this policy is to provide clear guidelines to all staff, governors and 
parents on our core principles of teaching, learning, assessment and feedback for all 
pupils.  
 
Feedback and Assessment Core Purpose 
 
At Wyndham Spencer Academy, we use professional curiosity, collaboration and 
creativity to know that ‘Together, we can create a world of endless possibilities’ 
for our pupils’ future and staff professional development.  
 
This policy details how we implement exceptional teaching and learning opportunities, 
underpinned by diagnostic, swift and impactful feedback and assessment in order to 
provide these possibilities for all our children. Our approach is rooted in evidence-
based practice so that we can effectively support our children to achieve world-class 
outcomes whilst giving teacher autonomy on the most appropriate ways and times to 
do this, in line with our policy.  
 
Prior to giving feedback and making assessments, effective instruction must take 
place in order to give pupils the knowledge and skills required in order to be 
successful. As noted by John Hattie and Helen Timperely, ‘Feedback can only build 
on something; it is of little use when there is no initial learning or surface information. 
Feedback is what happens second’ (The Power of Feedback, Review of Educational 
Research, 2007). Please see our Teaching and Learning Policy to further understand 
the characteristics of effective instruction.  

In particular, our approach to assessment and feedback is centred around the 
importance of giving purposeful feedback and considering the conditions in which this 
is carried out and actioned by pupils as this is the pivot point to improving learning and 
maximising progress. We know from numerous bodies of research (e.g. EEF Toolkit 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/feedback ) that feedback can have one of the highest impacts on 
learning (up to seven months for primary pupils) when received, used and responded 
to effectively. As outlined by Dylan Wiliam, we know that feedback should not be 
viewed as an ‘isolated incident’. Instead, ‘it is likely to be more effective if implemented 
systematically and specifically.’1 Therefore, we follow three vital principles: 
 

1. Careful groundwork before feedback is given: giving quality feedback and 
adapting teaching episodes based on the evidence presented in pupils’ work 
in lessons and within books 

2. Providing well-timed, frequent feedback throughout teaching and learning 
episodes that focuses on improvement in order to move learning forward 

3. Considering how pupils receive, respond and use feedback purposefully to 
improve their learning and ensuring this is a consistent aspect of all teaching 
and learning cycles 

 
 

 
1 Wiliam, Dylan, EEF Guidance Report: Teacher Feedback to Improve Pupil Learning’, 2021, p. 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback


 

The following bodies of research have underpinned and shaped our ways of working 
in order to achieve effective feedback and assessment: 
 
 
 
 

 

• EEF Guidance Report, Teacher Feedback to 
Improve Pupil Learning, 2021 
 
 
 
 
 
 
 

• Tom Sherrington and Oliver Caviglioli 
Teaching WalkThrus: Five-step guides to  
instructional coaching 1 & 2 (2020, 2021) 
 

 
 
 
 
 
 
 
 

• Kate Jones, Retrieval Practice 2: Implementing,  
Embedding & Reflecting, 2021 

 
 
 
 
 
 
 
 

• Dylan Wiliam, Embedded Formative Assessment:  
Strategies for Classroom Assessment That Drives 
Student Engagement and Learning, 2018 
 
 

 

• EEF, Teaching and Learning Toolkit 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit  

 
 
 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit


 

 
Aims 

 
This policy strives to ensure that our staff can: 
 
Understand the structure and key timelines for our assessment and feedback strategy so 
practice is consistent across the school 
 
Gain regular, accurate and diagnostic assessment of all pupils’ learning in order to accelerate 
progress, both formatively and summatively  
 
Have professional autonomy to adapt sequences of learning by providing appropriate 
scaffolds in order for pupils to be successful in achieving objectives, knowledge and skills 
 
Use time effectively within learning episodes to maximise children’s progress, including giving 
feedback and providing time for pupils to respond to it 
 
Have sky-high expectations of all pupils and what they can achieve, including disadvantaged 
pupils and those identified with SEND  
 
Celebrate pupils’ progress and successes in line with their starting points, enabling them to 
be motivated and develop a life-long love of learning 
 
Have their workload reduced by spending time giving feedback effectively and purposefully 
to pupils verbally, as we know this has the most impact on their learning 
  
This policy strives to ensure that our pupils can: 
 
Achieve world-class outcomes, making outstanding progress in relation to age-related 
expectations and pupils’ starting points 
 
Take ownership of their learning and be self-motivated to improve using a range of 
metacognitive strategies in order to understand their areas of strength and those which 
require development  
 
Have sufficient time to respond to feedback purposefully 
 
Feel successful in their learning and progress 
 
This policy strives to ensure that our parents can: 
 
Understand how we assess pupils, formatively and summatively, in order to support them to 
make accelerated progress 
 
Be active participants in their child’s education by supporting learning at home and knowing 
how they can do this effectively 

 
Equal Opportunities  
 
Wyndham Spencer Academy is committed to meeting the public sector equality duties 
(PSED) including the equality of opportunity, and to promoting an ethos of dignity, courtesy 
and respect throughout the organisation. For further information, please refer to the Equalities 
Policy. Every effort is made to ensure that a fair and consistent practice, as detailed in this 
policy and procedure, is carried out. 



 

 
Bringing the principles to life: what do they look like in the classroom? 
 
Formative Assessment 
Formative assessment is an essential active ingredient to our daily learning episodes that 
involves all stakeholders of learning in the classroom. This allows teachers and LAs to 
gather evidence around pupils’ learning and adjust teaching in response to pupils’ needs.   

 
The following table shows the five steps required to formatively assess effectively, as 
outlined by Wiliam (2018): 

 
 
 
 
 
 
 
 
 
 
 
 
What does this look like at Wyndham Spencer Academy? 
 
1. Each lesson, a ‘What?’ (National Curriculum Objective), ‘How?’ (WONDER 

Principle) and ‘Why?’ (Purpose of learning) is shared. This ensures that pupils 
understand where their learning fits into the ‘bigger picture’ so they are able to fast forward 
to where they are going and has a clear purpose. Knowing why a key concept is important 
and how it will be used in practice is integral to supporting pupils’ motivation in learning. 
Sharing intentions also includes using examples through WAGOLLs (teacher/pupil) and 
explicitly sharing blogs (see below) and the key knowledge required to ensure sky-high 
expectations are set of what pupils can achieve.  

 
Example Blog with What? Why? How? – KS1 Maths (Teacher generated) and KS2 History 
(Child generated) 

 
 

 
 
 
 
 
 
 
 

 
 

 
 
 
 



 
 

2. Teaching and Learning staff elicit pupils’ understanding both during and after the 
lesson. This forms an evidence base for staff to know what feedback is required in order 
to move learning on. Evidence may take the form of: 

a. Work recorded in books 
b. ‘Must do’ jobs completed in continuous provision in WONDER folders (Year 1) 
c. Pupils’ responses to questions within a whole class, group or paired work 
d. Questions asked by pupils 
e. Evidence from Boxset Review Quizzes (weekly) and Boxset Finale Quizzes (half-

termly) which review learning from that week/half-term. This can be done using any 
medium such as printed sheets, LBQ, Kahoots or Who Wants To Be a Millionaire 
Quiz as a whole class, for example, depending on what is deemed age-appropriate 
for pupils in your class (see below for a printed example) 

f. Pupils’ self-assessment from POG marking (see blogs, above) 
g. Pupil-filled in blogs (see blogs, above) 
h. Evidence from summative assessments  

 
Example from a Year 2 Boxset Review Quiz  Example from a Year 6 Boxset Finale Quiz  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
3. Feedback should be appropriately timed in order to have maximum impact but this 

should be given using practitioner’s professional judgement on when this is – either 
during the course of or in the subsequent learning episode in order to ensure feedback is 
purposeful. See Appendix 1 for support with when to deliver feedback most appropriately.  

4. Peer assessment (also known as peer tutoring) enables pupils to learn from each 
other effectively (up to 5 months progress, EEF Toolkit), with the biggest learning 
gains benefiting our SEND pupils and those who are lower-prior attaining. Pupils 
should be explicitly taught how to offer effective peer assessment and feedback such as 
through speaking and listening sessions, and provided with scaffolds to support them 
such as question frames, for example Master’s Glasses question prompts. 

5. Self-assessment and pupils having an accurate understanding of where their 
learning is at and how to develop further, is crucial for them to making progress in 
their learning. Having a culture which is centered around this in the classroom lays the 
foundations to ensuring that pupils actively participate in this process as they feel safe to 
discuss their areas of strength and those of development. This also draws upon our 
approach to teaching pupils’ metacognitive skills through the seven-step model (See 
Appendix 2) as well as modelling through adult-led metacognitive talk. This can then be 
conducted through the use, for example, blogs where pertinent knowledge is recorded 
from the child’s point of view, GO marking (green/orange – see blogs, above) to show 
how they feel about their learning within that area and learning conferences with staff to 
elicit their reflections around their success in the given task and next steps.   

 
Whole-Class Feedback and Forward  
 
During each learning episode across the curriculum, we assess pupils’ learning using whole-
class feedback and feedforward. (For more information on what this looks like within our 
EYFS, see the section on EYFS or our EYFS policy). This may be given ‘in the moment’ of a 
learning episode if appropriate (see Appendix 3 on what this could look like) or may be given 
in a subsequent lesson. Practitioners use their professional judgement in order to know when 
the best time for this is, as the research does not suggest one method is preferable over 
another (EEF, Teacher Feedback to Improve Pupil Learning, 2021). Any 
feedback/feedforward not given in the moment, is recorded on Feedback/Feedforward 
overview sheets (see below) for each subject in our whole-class marking folders.  
 
Feedback relates to what areas of strength and development pupils have shown within the 
learning episode which has already taken place according to the concept being taught and 
feedforward is specific comments on how pupils can develop within the subsequent lesson/s 
to achieve this either through adjustments to teaching inputs, whole-class or individual 
interventions (learning conferences). Disciplinary literacy and sky-high standards are central 
to our approach within teaching and learning episodes and work completed by pupils. 
Therefore, staff may comment on standards within pupils’ work and use our feedback 
symbols to show this within a given piece of work. However, specific feedback, 
feedforward and assessments are made against the subject-specific objective, as 
opposed to, for example, the standard of writing produced.  
 
Feedback and feedforward sheets are completed during the lesson as well as after, for 
example when looking in pupils’ books, by all teaching staff using their insights from what 
they have seen and heard within each lesson. It is important that this is done throughout each 
lesson and sequence of learning, as best practice indicates that feedback is most effective 
when motivating and actionable part way through the learning cycle, as opposed to just at 
the end (EEF Toolkit, https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/feedback/)  
 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/


 
Whole-class feedback/feedforward is used to shape and adjust subsequent lessons 
depending on identified needs such as misconceptions, further key knowledge which may be 
required or altering the pace of learning. Importantly, the feedback/feedforward recorded is 
also verbally shared with pupils at the beginning of the next lesson in that subject to reflect 
areas of strength, specific areas of development and, importantly, how this can be actioned 
in practice to move learning forward. This specific feedforward is supported by teacher 
modelling and metacognitive talk (see Appendix 4) to ensure pupils have the tools they need 
to effectively improve.  
 
Examples of feedforward could include: 

• Sharing examples of a scientific diagram which models a complete circuit under the 
visualiser with the correct scientific symbols and labels alongside a teacher narrating 
why this is a good example, may enable pupils who did not accurately draw a complete 
circuit to improve theirs.  

• A teacher discussing an example of how the column method for subtraction has been 
used incorrectly (with pupil names redacted and within the ‘safe’ culture we promote) 
can be used to get pupils to identify together where a pupil may have gone wrong and 
how to rectify the mistake.   
 

Example of Whole Class Feedback and Feedforward Proforma   
 

 
 
 
 

 



 
 

When completing a sequence of writing, a bespoke whole-class feedback and feedforward 
sheet is used after the first draft and final draft (if these pieces of work have been completed 
as part of the cycle). This is because the feedback/feedforward sheet is based on the ‘Simple 
View of Writing’ (Berninger et al) and is able to strategically diagnose key areas children may 
require further support with in terms of transcription and composition during subsequent 
lessons after the first draft or into the next sequence of writing.  
 
Example of Whole Class Feedback and Feedforward Proforma – First and Final Draft 
Only 

 
Crucially, after giving direct feedback/feedforward to the children, pupils are then given time 
to respond to this, where required, in their ‘Purple Pen of Progress’ at the beginning of the 
subsequent learning episode in books. The frequency of how often this occurs is 
dependent upon teachers’ professional judgement and the appropriateness of this 
according to children’s age and development. This may be directed as a whole class, 
teacher-led group or 1:1 learning conference.  
 
 



 
As Dylan Wiliam (2018) states, feedback is ‘a recipe for further action’ as opposed to an end 
within itself. This is because feedback is the vehicle for moving learning forward and 
impacting that undertaken in the future. In this way, our books reflect the impact of this 
feedback and progress over time. Therefore, feedback and feedforward is seen as an 
ongoing cycle of improvement between pupils and staff, ensuring that interventions are more 
effective and purposeful in addition to utilising teacher time more effectively and reducing 
workload. See Appendix 5 for further information on whole-class feedback, based on 
Teaching Walkthrus by Sherrington and Cavigioli. 

 
Feedback Symbols 
 
When pupils have undertaken independent work in books, this is always collected in 
daily and reviewed by the teacher/teaching team for that day (see below for more 
information on Maths marking). Written comments do not need to be made within 
pupils’ books as this is recorded, where appropriate, on the Whole Class Feedback 
and Feedforward sheet, as detailed above in order to give directive verbal feedback 
in the subsequent lesson. However, staff may use their professional judgement to 
write a written comment if they feel that this would be more beneficial to move pupils’ 
learning on upon reading the feedback as opposed to a verbal comment but this is not 
an expectation.  
 
Staff use marking symbols to show pupils opportunities for editing such as spellings 
and missing punctuation as well as those for revising such as denoting where a 
sentence does not make sense or a missing word. Additionally, teachers and pupils 
use the marking symbols within their blog to reflect their overall assessment for that 
piece of work using POG (pink or green) marking. 
 
 
Feedback in Maths 
 
Using the NCETM ‘Ready to Progress’ guidance, teachers expertly plan progressive 
and sequential Maths lessons, carefully considering the small steps which need to be 
taken in order to achieve a given objective. Each objective is demonstrated in pupils’ 
Maths Journals and shown by a blog which outlines the ‘what?’, ‘why?’, ‘how?’ for a 
given objective as well as pupil and teacher assessment (see below). When pupils 
have undertaken independent activity in books, known as ‘Let’s Demonstrate’ after 
covering a single objective (this may be after one, two or three lessons, depending on 
the ‘small steps’ required), this is collected in and reviewed by the teacher/teaching 
team in children’s Maths Journals. Staff will use the marking symbols below to mark 
the children’s work.  
 
- When marking individual questions in the ‘Let’s Demonstrate’ section, staff will 

mark a question number in green highlighter if it is correct and in pink highlighter if 
it is incorrect. If staff feel the children need more support to correct and identify the 
mistake in the working out, they can pink the specific mistake a pupil has made. 
For example, if there is a multiplication error when working out the area of a shape.   

- If a number is formed incorrectly, staff will identify it in pink pen and show the 
correct formation next to it, reinforcing high expectations. 

- Teachers and pupils use the marking symbols within their blog to reflect their 
overall assessment for that piece of work using POG (pink or green) marking. 
 



 

 
- Additional feedback is written into the Whole Class Feedback and Feedforward 

sheet as detailed above in order to give directive verbal feedback in the subsequent 
lesson to all pupils or Learning Conferences if appropriate with specific pupils. 

- When pupils complete guided work in books in the ‘Let’s Rewind’ or ‘Let’s Practice’ 
sections, pupils can self-mark this in their Purple Pen; this enables pupils to get 
instant feedback and self-correct before applying their knowledge to the 
independent practice.  

 

 
 
 
Learning Conferences 
 
Learning conferences are held with pupils 1:1 with a member of the year group 
teaching staff in order to directly provide feedback and feedforward on a piece of work 
a pupil has undertaken Years 1-6, away from the learning episode itself. This may be 
due to a particular misconception a child has or where additional time working with an 
adult is required to discuss a teaching point in more detail where whole-class feedback 
would not sufficiently move learning on for that particular child. Staff use their 
professional judgement and knowledge of each child to decide on the 
appropriateness and frequency of Learning Conferences with individual pupils. 
Learning Conferences are recorded in books using the feedback symbols above. 
Examples of Learning Conferences could include: 
 

• A staff member and pupil discussing a piece of writing which has been 
undertaken in the child’s book in which full stops have not been used. The staff 
member leading the Learning Conference would model and scaffold the pupil’s 



 

ideas to know where full stops should go and why, with reference to Rainbow 
Grammar. Once a child is confident with this, they could independently have a 
go at editing different sentences and/or their work using their Purple Pen of 
Progress by adding in full stops correctly. 

• A staff member and pupil discussing some work which was completed in 
Geography in which a map was labelled of the 7 continents. The pupil had 
labelled the continents incorrectly and so the staff member uses resources in 
order to remind the pupils where the different continents are and the key 
features of them. The staff member may use an atlas and Google Earth to show 
the pupil the continents to further consolidate their learning from the previous 
lesson and to put their learning in context. The child may then re-label the 
contents on a map using their Purple Pen of Progress.  

 
Retrieval Practice 
 

So we can ensure that knowledge is retained and built on over time in pupils’ long 
term memory, it is important that old knowledge is frequently revisited to interrupt the 
forgetting and used as a form of assessment for learning. Opportunities to do this in 
the form of retrieval practice are deliberately planned into ‘rewinds’ across every 
lesson and are planned using teachers’ professional judgement. These are 
represented to children using the rewind symbol. Rewinds may include but are not 
limited to: 
 

• Pupils recalling information from the previous learning episode verbally using 
structured talk activities 

• Adult and child-directed discussions around ‘floor books’ to retrieve previous 
learning (EYFS) 

• Using Kagan structures to encourage children to retrieve through collaborative 
practice and peer feedback. For example, Quiz Quiz Trade 

• The use of Ed Tech to conduct whole-class retrieval quizzes. For example, 
Kahoots, Lino or LBQ.  

• Blank Knowledge Navigators (see below) to fill in 
 
 

 
Knowledge Navigators are also central to knowledge retrieval and are 
integral to each boxset of learning across subjects which require core 
knowledge to be learnt and remembered, as opposed to key skills. The following 
subjects have their own Knowledge Navigator for the year (Years 3-6), outlining the 
KPCs (Key Performance Concepts, linked to the National Curriculum) which are vital 
for children to know by the end of that year in order to successfully progress across 
the curriculum.  

 

• Science 

• History 

• Geography 

 
 



 

Other curriculum subjects do not require Knowledge Navigators as they 
require the development of key skills, for example PE, or concepts and skills 
which are continuously revisited and contextualised within learning episodes, 
for example, in Maths and English. 
 

Knowledge Navigator Example – Year 3 History 
 
 

 
 
 

These are created by our subject experts: our subject leaders. Knowledge Navigators 
for each subject are introduced in year groups when teaching commences within that 
subject across the year to avoid an overload of content and to ensure they are 
introduced purposefully. Eg. Geography may only begin being taught during Spring 1 
and so is introduced then. These can be found in pupils’ Knowledge Noters (Years 3-
6), which are built up over the half-term with key knowledge alongside the children.  
 
The key knowledge outlined is then recalled, practised and deepened across the 
week, half-term and year in the form of retrieval practice through daily rewinds (as 
outlined above) as well as low-stakes ‘boxset preview’ (weekly) and ‘boxset finale’ 
(half-termly) quizzes. Importantly, this is a collaborative process with the children, 
giving them ownership of their learning in terms of where they are at and how they 
need to improve. Often, in Key Stage Two, this may include children checking their 



 

answers independently too so they are able to self-mark and self-correct their 
learning.   
 

 
Summative Assessment 

 
Summative assessment is used to evaluate pupils’ learning at the end of a sequence 
of learning, term or year. This is then recorded on our whole-school Primary Tracker 
which shows pupils progress over the course of a year and historically, enabling us to 
track pupil progress throughout their time with us to ensure that they make at least 
expected progress. This is because we are committed to ensuring our pupils achieve 
world-class outcomes and know that endless possibilities really are achievable.  
 
For Years 1- 6, Termly NTS Maths and Reading assessments provide a Standardised 
Score for pupils based on their raw score. These can range from 70-130 within the 
assessments we use and enable us to track progress and compare scores using 
national scales. The following shows how the assessments (taken from NTS) can be 
used to reflect pupils’ performance, based upon their Standardised Score, against 
other pupils taking the same test nationally: 
 
Reading 
 

 
Maths 
 

 



 

It is important to note that the performance indicators above are a useful measure and 
guide for us to benchmark against other pupils nationally who take the NTS tests. 
However, these are not the same as national benchmarks outlined by the Government 
from Statutory Assessment Tests (SATs) which are as follows: 
 

‘The range of scaled scores available for each KS2 test is the same as set in 2016 and is 
intended to stay the same in future years.  
 
The lowest scaled score that can be awarded on a KS2 test is 80. The highest scaled score 
is 120. 
 
Pupils scoring at least a scaled score of 100 will have met the expected standard in the test. 
 
A pupil awarded a scaled score of 99 or less has not met the expected standard in the test. 
 
To reach the higher standard, a pupil must achieve a scaled score of 110 or more in the 
reading and maths tests, and an outcome of ‘working at greater depth’ in the writing TA.’ 
 
Sources: 
https://www.gov.uk/guidance/understanding-scaled-scores-at-key-stage-2  
 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_
data/file/851798/KS2_Revised_publication_text_2019_v3.pdf  

 
Within EYFS, summative assessment takes place in the form of termly long 
observations. This captures ‘a snapshot in time’ of pupils’ progress in relation to their 
development within each of the seven areas of learning and within the characteristics 
of effective learning.  
 
Using information from summative tests as well as formative assessment, teaching 
staff are then able to record whether pupils are on track to achieve age-related 
expectations by the end of that academic year as well as greater depth. This is a ‘live’ 
document and is updated on a weekly basis where appropriate during PPA sessions 
following discussions with the year group teaching team. This information is then used 
as a basis for weigh in meetings, outlined below.  
 
Pupils ‘on-trackness’ is recorded using the following codes: 
 

 

Nursery Pupils 

1 Above chronological age 

2 At chronological age 

3 Below chronological age 

Reception Pupils 

1 On track to reach a good level of development 
2 On track to reach a good level of development with support 
3 Not on track to reach a good level of development 

Years 1-6 
 

https://www.gov.uk/guidance/understanding-scaled-scores-at-key-stage-2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/851798/KS2_Revised_publication_text_2019_v3.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/851798/KS2_Revised_publication_text_2019_v3.pdf


 

1 Children who are securely on track to reach either the expected standard (EXS) or 
Greater Depth (GDS) by the end of the year through normal quality first teaching 

2 Children who are likely to reach either EXS or GDS by the end of the year through 
normal quality first teaching and small amount of attention. As a guide, the teacher 
has at least 80% confidence in that outcomes 

3 Children who have less but some chance of reaching either EXS or GDS by the end 
of the year but who will require considerable additional support beyond their 
classroom practice. As a minimum, confidence levels at the start of each term should 
be: 25%+ autumn term, 50%+ spring term and 75%+ summer term 

4 Children who are not expected to reach EXS or GDS this year, or where confidence 
is below the levels set for a ‘3’. These children should have bespoke intervention, 
which will continue to improve their progress within that subject. It is likely that 
children who are scoring below 85 on standardised tests at the end of the summer 
term will start as a ‘4’ in the next academic year. 

 
The tracking document also includes important information regarding: 
 

• Relevant information about the child, including protected characteristics, 
including FSM, SEND, EAL and Homegrown 

• Prior data from the child (as appropriate) including Reception Baselines, 
Phonics and Key Stage One Assessments 

• Targets generated by FFT based on prior assessment data 

• Targets generated by staff according to prior assessment data and in-depth 
knowledge of the child 

• Current ‘on trackness’ to achieve age-related expectations across the wider 
curriculum 

 
Example of Primary Tracker Tracking Document 
 

 
 
 
 



 

 
 
 
 

 
Crucially, summative assessment is used diagnostically to support next steps in 
teaching and learning considering what gaps pupils’ may have in their learning 
(collectively or independently) and what steps need to be taken in order to eliminate 
such gaps in the form of adjusting the course of teaching or interventions which may 
need to take place. However, we know that summative assessment provides us with 
a ‘snapshot in time’ of pupils’ learning and so this, in conjunction with formative  
assessment, is key to providing the most accurate picture of pupils’ learning. Using 
this knowledge through regular dialogue and by asking professionally curious 
questions within teams and alongside SLT through data meetings (see Weigh Ins 
below), ensures that such next steps are able to be ascertained purposefully, together.  
 
At Wyndham Spencer Academy, our Trust assessment timeline 2021-2022 (below) 
shows what summative assessment takes place over the course of the year. This 
robust and transparent system ensures staff are confident and accountable for 

assessments which take place over the course of the year.  
 
Assessment Timeline 2024-2025 

 
 
 
 
 
 



 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 

 
 
 

 
 
 



 

Pupil Progress Meets 
 
In order to ensure pupils’ progress is tracked frequently and purposefully, we hold 
half-termly Pupil Progress Meets – Pause then Play. This is facilitated by our Senior 
Vice Principal. We use our Primary Tracker to monitor data and put in place 
interventions based on areas of need in addition to sharing evidence of progress. Data 
Drill Downs also take place bi-weekly during Tuesday morning briefings for year group 
teams to come together to reflect on progress.  
 
Pupil Progress Meets: A Snapshot Across the Term 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
This forensic approach enables us to swiftly identify key areas of need so that our 
pupils are able to ‘keep up, not catch up’.  
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
SEND Pupils and those working below age-related expectations 
 
We have a whole school approach to SEND practice which is in-line with the 
Equalities Act. Pupils identified as having SEND are, as far as is practicable for their 
own progress and developmental needs, fully integrated into mainstream classes. 
Every effort is made to ensure that they have full access to all learning experiences 
through considering reasonable adjustments. 
 
All teachers are teachers of SEND and responsible for identifying pupils with SEND 
and, in collaboration with the SENCO, we ensure that those pupils requiring different 
or additional support are identified at an early stage. Assessments and observations 
support the process by which pupils with SEND can be identified.  Whether or not a 
child is making progress, is seen as the significant factor in considering the need for 
SEND provision. Further information can be found in our SEND policy.  
 
In order to effectively track progress of our SEND pupils, or those who are deemed 
to be working below age-related expectations, we use EXCELlence grids for 
Reading, Writing and Maths which are updated half-termly by class teachers in 
conjunction with year group teams. These outline National Curriculum and Early 
Years objectives so we can effectively track which year group our pupils are working 
within, ensure we are pitching work accurately to pupils in order for them to make 
progress and ultimately, for all pupils to feel successful within their learning. Once 
pupils have achieved a given objective from the year group they are deemed to be 
working within, the objective is coloured in green. Such tracking enables teaching 
staff to plan sequentially in order to maximise pupils’ progress from their starting 
points, putting appropriate scaffolds into place in order for them to achieve given 
objectives. Additionally, through our careful tracking, this enables us to report pupil 
progress more effectively to parents so they are able to see the steps of progress 
their child has been able to take and is shared frequently throughout the year during 
IP reviews, parents’ evenings and end of year reports.  
 
 
EXCELlence Grid Example – Child XXX working within Year 2 objectives for 
Reading 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Assessment in the EYFS 
 
In the EYFS, we recognise the very important role assessment plays in helping our 
parents, carers and practitioners to recognise our children's progress, understand 
their needs, and plan activities that will support them to make exceptional progress 
in their learning and development. We look to shape teaching and learning 
experiences for each of our children based on our day-to-day observations and 
those of our parents and carers, which are shared with us using children's 
individual Class Dojo Portfolios.  
 
 
We are forensic in identifying children's specific barriers to accessing our broad, 
balanced and ambitious curriculum and record these (below) so that they can be 
shared and discussed during practitioner team meetings. We are able to confidently 
identify these barriers because all practitioners understand the stages of learning 
and development and use the observational checkpoints within Development 
Matters (2021) to strengthen their understanding.   
 

 
 

 



 

During team meetings, we explore how we can best support the removal of these 
barriers using the expertise in our team and plan specific activities to aid this.  
 
The Early Learning Goals (ELGs) are used to understand the level of development 
our children should be expected to have attained by the end of the EYFS. They are 
used at the end of the EYFS to support practitioners to make a holistic, best-
fit judgement about whether an individual child is at the expected level of 
development or not and as a result, whether they are ready for Year 1. To make this 
judgement, practitioners draw on their knowledge of their key children and their own 
expert, professional judgement. For more detailed information on assessment in the 
EYFS, please refer to our EYFS policy. 

 
 
 

Statutory Assessments 
 
At the end of specified year groups and Key Stages, pupils are required to take part 
in statutory assessments, as outlined by the Department for Education. These are 
administered by teachers in school and outcomes reported to parents. Statutory 
assessments and dates for 2024-2025 are outlined below: 
 

What? Who? When? 

Reception Baseline All Reception pupils Completed for each child in the 
first six weeks after they enter 
reception 

Early Years 
Foundation Stage 
Profile Assessment  

All Reception Pupils Between April and June 

Key Stage 1 tests 
(optional) 

All Year 2 pupils May 2025 

Phonics Screening 
Check 

All Year 1 pupil 9th June – 13th June 2025 

Multiplication Tables 
Check 

All Year 4 pupils Monday 2nd June – 20th June 
2025 

Key Stage 2 tests All Year 6 pupils Monday 12th May – Thursday 
15th May 2025 

 
 
 
Assessment for children working below the overall standard of National 
Curriculum assessments 
 
Children who are working below the overall standard of national curriculum 
assessments, but who are engaged in subject-specific study, are assessed using 
the Pre-key stage standards. Teachers use these standards to make statutory 
teacher assessment judgements at the end of key stage 1 or Key Stage 2. 
 
 
 
 



 

Pre-Key Stage 1: Teacher Assessment Framework 
 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attach
ment_data/file/903457/2021_Pre-key_stage_1_-
_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf 
 
Pre-Key Stage 2: Teacher Assessment Framework 
 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attach
ment_data/file/903553/2021_Pre-key_stage_2_-
_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf 
 
Children working below the Pre-Key Stage Standards are assessed using the 
Engagement Model. The Engagement Model is the assessment (replacing P scales 
1 to 4) for pupils working below the standard of National Curriculum assessments 
and not engaged in subject-specific study. Teachers use the Engagement Model to 
assess pupils working below the standard of the National Curriculum assessments 
and not engaged in subject-specific study at Key Stage 1 and Key Stage 2. 
 
 
 
The Engagement Model 
 
How will pupils be assessed? 
 
The engagement model has 5 areas of engagement: 
 

• Exploration 

• Realisation 

• Anticipation 

• Persistence 

• Initiation 
 
These areas allow teachers to assess pupils’ engagement in developing new skills, 
knowledge and concepts in the school’s curriculum by demonstrating how pupils are 
achieving specific outcomes. They represent what is necessary for pupils to fully 
engage in their learning and reach their full potential. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903457/2021_Pre-key_stage_1_-_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903457/2021_Pre-key_stage_1_-_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903457/2021_Pre-key_stage_1_-_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903553/2021_Pre-key_stage_2_-_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903553/2021_Pre-key_stage_2_-_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903553/2021_Pre-key_stage_2_-_pupils_working_below_the_national_curriculum_assessment_standard_PDFA.pdf


 

 
 
Reporting to Parents  
 
We know that parental involvement in pupils’ learning and the quality of the home 
learning environment are directly linked to pupils’ academic outcomes across all 
ages. Reporting children’s progress to pupils is therefore integral to supporting this 
progress and, in particular, ways that parents can support and develop their child’s 
learning further at home (EEF, Parental Engagement Guidance Report, 2021).  
This includes informing parents of where children are in relation to age-related 
expectations, areas of strength and next steps. We do this in a range of ways both 
formally and informally. These include: 
 
Formally: 
 

• Parents’ evenings termly – sharing books and assessments in line with age-
related expectations, areas of strength and next steps 

• Annual reports – sharing assessments and end of year judgements in line with 
age-related expectations, areas of strength and next steps 

• IP reviews bi-annually/EHCP annual reviews (SEND pupils) – sharing books, 
assessments in line with age-related expectations, areas of strength and next 
steps 

• ‘Remarkable Moments’ recorded and shared with parents on Class Dojo 
portfolio as appropriate – photograph and short summary explaining progress 
child has made with a particular target (EYFS) 

 



 

Informally: 
 

• Parent phone calls 

• Class Dojo  

• Face to face conversations  
 

Annual End of Year Reports 
 
End of year reports are used to share and celebrate pupils’ academic attainment 
with parents as well as their wider outcomes (see below). These include: 
 

• Years 1 – 6 outlines where pupils are attaining, in line with age-related 
expectations for all curriculum areas, including an area of strength and a 
target (for SEND pupils or those working below, the year group they are 
working at is shared to show progress from their starting points) 

• Years 1-6 outlines the subject content taught across the year for foundation 
subjects for all pupils 

• For EYFS pupils, pupils’ attainment in the Key Areas of Learning and 
Development is shared, stating if pupils are emerging or expected within each 
area of learning 

• In EYFS, the Characteristics of Effective Learning are shared and whether 
each child has achieved them 

• All pupils attendance is reported 

• All pupils punctuality is reported 

• All pupils have 3 Wyndham values outlined which they have particularly 
embodied throughout the year 

• All pupils receive a recorded message by their class teacher, explaining why 
they are GREAT 

 
Reports are then also shared with the year group team each child is moving into to 
support the transition process so each staff member understands pupils’ areas of 
strength and targets. Page 3, ‘Attainment in Core Subjects’, is also stuck into 
children’s Boxset Books during Autumn 1 to keep targets buoyant with staff and 
pupils. 



 

End of Year Report Proforma Example – Years 1 - 6 

 



 

 
Appendix 1 – Appropriately Timed Feedback EEF Guidance Report, Teacher 
Feedback to Improve Pupil Learning, 2021, p.20 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendix 2 – Seven-Step Model for Teaching Metacognitive Strategies, EEF 
Guidance Report, Metacognition and Self-Regulated Learning, 2018, p.14 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendix 3 – What Might the Content of Effective Feedback Look Like in the 
Classroom?, Teacher Feedback to Improve Pupil Learning, 2021, p.20 
p.22 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendix 4 – ‘Metacognitive Talk’, Teaching Walkthrus: Five-Step Guides to 
Instructional Coaching, Tom Sherrington and Oliver Caviglioli, 2020 

 
 
Appendix 5 – ‘Whole-Class Feedback, Teaching Walkthrus: Five-Step Guides 
to Instructional Coaching, Tom Sherrington and Oliver Caviglioli, 2020 

 
 
 



 

 
 

 
 
 
 



 

 
 
 
 

 
 
 
 
 



 

 


